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Abstract

A key characteristic of positive youth development (PYD) programs is the opportunity to
develop life skills, such as social, behavioral, and moral competencies, which can be generalized
to domains beyond hands-on activities. The purpose of our study was to examine whether life
skills-oriented nature schools have been integrated into their students. Population and sample of
29 students of Qurani Al-Hikmah Nature School. Method: quantitative descriptive with survey
approach. The life skills instrument used the Life Skills Transfer Survey (LSTS), a measure of
perceived life skills transfer. The results revealed that Qurani Al-Hikmah natural school oriented
life skills have been integrated into the school curriculum and given daily to students bringing
changes in attitudes, thoughts and behaviors by providing a pleasant school environment
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INTRODUCTION

Education is a process of acquiring learning experiences that are useful for students, and
this experience is expected to be able to develop the potential of students so that they are ready
to be used to solve the life problems they face. It is for this reason that the concept of
constructivism is used as a philosophical foundation in the development of Life Skills education
(Sunday Daniel Osaat, 2017)

Life skills are one of the important provisions to deal with various problems that are
increasingly developing. This is what makes it important to introduce and teach life skills to
every individual from an early age (Ali & Munastiwi, 2021). Therefore, the Nature School
prioritizes life skills in their learning so that children can develop with various problems that
they can solve.

The model for developing life skills education materials can be done by: a)top down, b)
curriculum considerations, and c) paying attention to learning aspects. There are several aspects
that need to be considered to develop the substance of a life skills education program, namely:
a) Being able to adapt to adult life and harmonize it in everyday life both as individuals and as
members of society. b) Should use comprehensive material, mentally retarded children have a

character that gets bored quickly in learning, so that the subjects given cover all areas of skills
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in daily life activities. ¢) The subjects given should be relevant to the daily life of children. d)
Provide learning materials that can be accounted for. e) It is flexible and f) Community-based,
meaning that activity settings are not only in class but can be carried out in the community (BM
& Sakina, 2021).

The development of the concept of life skills is based on habituation which aims to
develop the ability to help oneself, discipline and socialization as well as acquire basic skills
that are useful for survival. In general, life skills-oriented education (Life Skill) for students is
a provision in facing and solving life and living problems (Ghosheh Wahbeh et al., 2021), both
as independent individuals, citizens, and as citizens.

The benefits of life-centered education: 1) students can survive and develop by
equipping them with the right brain, behavior and external behavior that are ready for their
future; 2) students have a broad understanding of career development in a changing world of
work —a world of work where you can choose, enter, compete and advance in a profession; 3)
students can practice in real life, so they can practice without further guidance; 4) students have
the degree of independence, openness, cooperation and responsibility necessary for their
survival and development; and 5) students have the capacity and ability to overcome the various
life problems they face(Mustofa, 2019).

Natural schools are schools with changes in systems, methods, learning targets, and
educational paradigms as a whole to improve the quality and results of the education process
(Saadati & Sadli, 2019). The model and curriculum development in natural schools are very
different from those implemented in ordinary public schools. Natural schools are characterized
by nature-based learning where students are not separated by classroom walls (Fauziah &
Chasanah, 2021). This helps students to further develop. In addition, curriculum development
also leads to the learning process, daily activities, character, self-development of students, other
routine activities (Fauziah & Chasanah, 2021).

At the Natural School the emphasis is not on grades but on behavior and the learning
process. So no tests, no grades, no rankings. Students are 'graded’ by their teachers through daily
interactions. Because the emphasis is not on grades, children with special needs can also enter
here, such as autistic and hyperactive students. Learning activities carried out through direct
practice. Since the school is more like a large garden with trees and grass, it is like a living
laboratory. Students learn math, science and other sciences, directly from their environment.
Therefore, this Nature school is not oriented towards academic values, but places more emphasis
on children's life skills to be able to solve problems in their environment from an early age and
children are required to be able to develop their life skills. However, whether the curriculum in

natural schools has transferred the value of life skills to all students has not been proven. Thus
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the purpose of this study was to examine whether natural schools that are oriented towards life

skills have been integrated into their students.

METHOD

This research is a quantitative descriptive research with a survey approach. A total of
29 people, consisting of 13 students and 16 natural school girls at SD Qurani Al-Hikmah were
sampled in the study using total sampling technique.

The research instrument used was a questionnaireLife Skills Transfer Survey (LSTS)
(Weiss et al., 2014) includes 11 subscales with a total of 50 items used to measure the transfer
of life skills from the program environment to other areas in adolescent life. This research uses
the subscales of managing emotions (nine items), setting goals (six items), resolving conflicts
(eight items), getting help from others (five items), and helping others (five items).

The research procedure by which the participants were asked to evaluate the extent to
which the questions related to their experiences on a five-point type Likert scale ranging from
1 (very untrue to me) to 5 (very true to me). The reliability of internal consistency for the LSTS

subscale has been demonstrated through previous studies (Weiss et al., 2014).

RESULTS AND DISCUSSION
Results

Life skills transfer survey (LSTS) contains development designed for long-term goals in
life skills. In the LSTS there are 46 questions related to achievementlife skills expected, the sub
guestions include: 1) Meeting and greeting; 2) Managing emotional: 3) Goal setting; 4)
Resolving Conflicts; 5) Making Healthy Choices; 6) Appreciating diversity: 7) Getting help from
others; and 8) Helping others (Weiss et al., 2014). After carrying out the validity and reliability
tests, sub questionsmanaging emotional andgoal setting omitted is invalid with the assumption
that the natural school curriculum is not value-oriented for each subject. The results of data
analysis in this study are described in table 1.

Table 1. Subscale Analyses the Life Skills Transfer Survey (LSTS)

Subscale Number of Items Mean SD %
Meeting and greeting 6 3.94 0.57 78.89
Resolving Conflicts 4 3.64 0.15 73.44
Making Healthy Choices 6 3.92 0.09 78.6
Appreciating diversity 5 4.08 0.08 81.7
Getting help from others 5 3.60 0.07 71.7
Helping others 5 3.96 0.18 79.4
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Fig 1. Analyses Life Skills Transfer Survey (LSTS)

The table above presents the results of data analysis from the transfer of students' life
skills in natural schools. on itemsmeeting and greeting by 78.89%,item resolving of 73.44%,
itemsmaking healthy choices 78,6%, item appreciating diversity by 71.7%, andhelping others
79.4%. It can be interpreted that life skills are well transferred to natural school students.
Discussion

Life skills transfer is a complex process that usually occurs over a long period of time
(Pierce et al., 2020). The current study provides support for the notion that values-based exercise
programs will promote positive developmental outcomes both within and outside of sport.
Ongoing Life Skills programs can demonstrate understanding of what skills are being developed
(Heiskanen et al., 2016), illustrate their potential relevance in other contexts, and offer specific
examples for use. Other studies have speculated that this is a key component for youth transfer
(Allen et al., 2015). The results of this study provide evidence of how learning in schools can
transfer life skills.

The results of the study revealed that 78.89% of respondents transferred the value of life
skills into attitudes when meeting and greeting by shaking hands, asking questions about
themselves, and asking questions to get to know someone they had just met. This illustrates
thatEducation plays an important role in the development of individuals and the nation as a whole
(Baum et al., 2013). This aims to prepare individuals with enabling knowledge, skills, attitudes
and values that enable them to become productive and creative citizens (Wangdi, 2022).

Many studies have shown that many health problems and mental-emotional disorders
have psycho-social roots (Bahmani et al., 2016). Humans need to learn several skills to cope
with stressful situations and life struggles. The results of the study show attitudes in resolving
conflicts with friends with a good attitude and looking for the best solution from a conflict that
occurs. Behavioral scientists believe that one of the most effective programs that help people

have better and healthier lives is the Life Skills program. In line with other studies that reveal
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life skills programs to help people understand themselves better and have appropriate and
effective interpersonal relationships, emotional control, and better skills in dealing with stressful
situations and solving problems faced (Gerami et al., 2015)

With regard to making healthy choices, 78.6% of respondents stated that healthy living
behaviors reflect the implementation of the life skills education they are undergoing. The results
of previous research indicated that students who received the intervention reported having more
developmental experiences related to life skills, healthy living behaviors, and good life goals.
Academic achievement is not the main intervention (van Geel et al., 2016). In other words, there
are benefits from providing life skills training to youth in an educational context (Prajapati et al.,
2016).

In-process transfer is one topic that has been largely unexplored in the literature. One of
them is implementing pro-social behavior by helping community members, keeping property
well-maintained, and making positive decisions to stay in school or avoid problems (Ellis et al.,
2016). The results of this study revealed that 71.7% of students value diversity, by not
discriminating in making friends with different cultures and backgrounds. Previous research
implies that adolescents should only be motivated to apply learning in new contexts, by instilling
good behavior. This is important because the environment can be a barrier for young people to
engage in pro-social behavior (Jacobs et al., 2017). In addition, in some cases, young people may
be motivated to avoid getting involved in problems with their peers, life skills education will
teach students how to control themselves not to get involved in fights, responsibility not to skip
school (Jacobs & Wright, 2021 ).

Furthermore, the results of the study show that students implement life skills in socializing
by providing assistance to others and receiving help from others by 79.4%. Results from other
studies have shown that life skills programs have improved participants' mental health. In fact,
students have better feelings about themselves, and fewer personal and interpersonal problems
(Savoji & Ganji, 2013).

The research findings reveal that life skills-oriented schools are effective in teaching
social, psychological, and behavioral competencies that enable young people to become citizens
and productive members of society. Life skills education, as an effective educational capital,
which improves social, emotional, and thinking skills (Bolat & Korkmaz, 2021), helps 21st
century youth to achieve their goals, by strengthening their ability to meet the needs and demands
of today's society. and being successful in life, however further empirical research is needed
from future researchers, academics, and professionals in related fields to demonstrate robust

findings.
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The results of this study will recommend policies related to the inclusion of life skills
education programs in the Content Standards (SI) and Graduate Competency Standards (SKL)
based on the fact that in education it is not only the pursuit of knowledge but also the

development of certain skills, attitudes and values. that can be reflected in the lives of students.

CONCLUSION

The Qurani Al-Hikmah natural school is oriented towards life skills (life skills) has been
integrated into the school curriculum and given every day by teachers to students bringing about
changes in attitudes, thinking and behavior by providing a pleasant school environment.

Providing life skills education to students can be very helpful because it specifically
addresses the needs of children, helps in motivating, provides practical, cognitive, emotional,
social and self-management skills for life adjustment. Demonstrate positive outcomes from
providing life skills education to students and bringing about changes in the attitudes, thinking

and behavior of youth by providing them with a supportive environment.
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